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Introduction
The Lotka-Volterra model predator-prey problem is a modelling 
problem that links mathematics to nature’s wildlife. The cultural 
backgrounds and societal experiences of learners are rarely 
connected to mathematics teaching in South African schools [1]. 
It does not draw connections between mathematics and culture 
based on teaching theory. According to Govender and Machingura 
mathematical modeling is a problem-solving technique in which 
real-world contextual situations are represented mathematically 
through the process of mathematisation [2]. The ability of a learner 
to create, apply, evaluate, and compare mathematical models to 
address real-world problems is commonly defined as mathematical 
modelling competency [3]. The South Africa Department of Basic 
Education released the country’s National Senior Certificate results 
for 2019 matric learners. These are referred to as the “matric 

results” and they determine admission and placement into higher 
institutions [4]. About 81.3% of those who wrote the matriculation 
exams passed [5]. What was of much concern from these results 
is what Minister of Education, Angie Motshekga said about the 
drop-in performance in mathematics. This is one of the most 
important subjects that is considered critical for the country’s 
economic growth and development [4].

In a pedagogical perspective, ethnomodelling makes it possible to 
explore ideas and conceptualise mathematics in the classroom as a 
process of inducting young learners into mathematical concepts of 
their culture. By inclusivity of a strong representation of customs 
and issues of a learner’s own community, an ethnomodelling 
perspective has positively reshaped cultural identity through 
nature. Although, learners to use ethnomodelling in the classroom 
improve their creativity in mathematics thereby bring back a 
sense of beautiful engagement with nature’s wildlife reserving as 
their cultural identity. Ethnomodelling is a process of translation 
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ABSTRACT
Background: Mathematical ethnomodelling is a prerequisite to conceptualising and comprehending mathematical concepts independently through 
reflective-critical thinking to solve real-world problems. Learners in grade 12 in their final Further Education and Training (FET) Phase examination in 
one of the examining bodies have demonstrated knowledge of mathematical modelling competencies in the Lotka-Volterra Model, despite a few challenges. 

Aim: To analyse the level of mathematical modelling competency of grade 12 learners, and how they demonstrate knowledge of understanding when solving 
the Lotka-Volterra model predator-prey problems. 

Setting: Data was gathered from 15 grade 12 learners of FET final exams by an examining body in South Africa, these learners were conveniently selected. 

Method: The research design is qualitative on document analysis of real-world tasks on the Lotka-Volterra model. The data-gathering instrument of the 
study is the learners’ workings on mathematical modelling tasks.

Findings: The results indicated that 9 learners invoked their modelling competencies in the modelling problem of the Lotka-Volterra model to produce 
mathematical results. A lack of appropriate mathematical knowledge and techniques may also hinder learners operating at Levels 1 and 2 from moving on 
to the process of mathematization and mathematical working, even if they could simplify and structure the problem.

Conclusion: We advise teachers and teacher educators to be aware that if the mathematical model is insufficient or if the learners have a poor grasp of 
mathematics, they might be unable to arrive at a meaningful solution even though they are aware of a strategy that could be used to a task. 
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and elaboration drawn from reality to mathematics and is best 
example of an educational approach that respects a diversity of 
cultural forms of mathematics [6]. Finding mathematical models 
and incorporating them into mathematics and teaching learners 
are done without protocols or necessity. Alghar and Radjak posits 
that to distinguish, integrate and develop cultural mathematical 
models with formal mathematics in the academic sphere, a new 
method in ethnomathematics is thus required, hence mathematical 
ethnomodelling [7]. A thorough examination of mathematical 
models present in conventional ethnomathematics was required 
[8]. As a result, ethnomodelling is a novel teaching strategy that 
incorporates mathematical models of culture was developed [9]. 
As a useful application of ethnomathematics to mathematical 
modelling concepts, ethnomodelling is an alternative method 
that investigates the scope of mathematics developed in a cultural 
context. Ethnomodellling broadens the experience of academic 
mathematical concepts and allows for generalised understanding 
of the mathematical knowledge that members of cultural groups 
practice Santos & Madruga as cited in [7]. In this context, 
ethnomodelling does not follow the linear modelling approach 
that is prevalent in this modern world. Ethnomodelling recognises 
the need for culturally based views on modelling process [10].

Cultural anthropology, mathematical modelling and 
ethnomathematics come together to form ethnomodelling [7]. 
The intersection that ethnomodelling creates necessitates the 
introduction of mathematical models of culture into classroom 
to help learners develop an appreciation of the culture they have 
learned. These models should be studied alongside academic 
mathematical models especially Lotka-Volterra models.

Scope of Ethnomodelling adopted [7].

Several studies related to ethnomodelling have been conducted, 
including exploration of mathematical models in cultural ornaments 
[7]. Ethnomodelling research is also conducted theoretical such 
as the importance of dialogical approach, political activities that 
affect ethnomodelling and in-depth discussions on the intersection 
of ethnomodelling and ethnomathematics [11]. Some researchers 
have also involved mathematics learning with ethnomodels such 
as modelling function concepts from the context of nature of 
predator-prey model [12].

Although, there have been various studies related to ethnomodelling, 
the quantity of ethnomodelling research has not been massive as 
mathematical modelling and ethnomathematics. The contribution 
of ethnomodelling can direct learners’ understanding of how 
mathematical models develop in people’s lives and are applied 
in cultural group. In addition, learning mathematics with 
ethnomodelling will construct learners’ understanding of formal 
mathematics directly and foster mutual respect for community 

traditions and local customs [7].

Predator-Prey Model/Formulae
Models of predator-prey are perhaps the fundamental components 
of ecosystems that have developed from their resources. In order 
to survive and continue to fight for their existence, species 
must compete, change, and disperse. The Lotka-Volterra model 
comprises two differential equations that depict the interactions 
between predator and prey species in a shared environment. 
Similarly, the predator-prey model of a basic ecosystem utilizes 
a non-linear system of differential equations in the field of 
mathematical ecology. 

Mathematicians Vito Volterra of Italy and Alfred J. Lotka of the 
United States each independently proposed the model [13]. The 
model can be developed in various formulas for application, 
depending on the level and educational context. However, the 
model first makes a number of simplifying assumptions, which 
include the following according to [14]:

•	 When there is no predator, the population of prey increases 
exponentially.

•	 The size of the prey and predator populations directly relates 
to the rate of prey death.

•	 The population of predators dies from starvation when there 
is no prey.

•	 There is no complexity in the environment; 
•	 The predator can consume an endless amount of prey. 

Evolutionary interactions between predators and prey are possible. 
A species’ ability to reproduce and interact with other species 
determine how its population changes. Zebra population size, for 
example, is a time-dependent function of plants and is represented 
by x. Given that there is an infinite supply of food for this species, 
it makes sense that the rate of population growth would increase 
proportionately to the size of the current population because there 
are more possible pairings [15].

We modelled the above information as:

where β1= the growth rate of prey population

A=x(0), the initial population size of prey

               growth rate of prey population with respect to time.
 
This model’s obvious flaw is that, unlike in reality, population 
growth in it is unrestricted over time. To fix this issue, one could 
say that as x increases, the growth rate β1 becomes a function of 
the population size decreasing. As an alternative, we may model 
a second population, y(t), that corresponds to a different species, 
such as lions, who hunt zebras. In this instance, the number of 
Lions y multiplied by the number of Zebras x will cause the 
population of Zebras, x, to decline proportionately.

That is, the quantity of interactions between the two species might 
result in a melancholy little zebra’s funeral. The format of this 
law will be:
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Where C1 is the frequency of fatal interactions. Therefore, it is 
also necessary to model the evolving predator population, y(t), in 
this scenario. As its food supply becomes scarce, we predict that 
it will decline in the absence of prey. So, the equation becomes:

           -α2 y where α2 is the predator mortality rate.

           growth rate of predator population with respect to time

Predator birth rate, however, opposes the decline in predator 
population in the presence of prey. The model becomes: The 
predator birth rate is determined by multiplying the number of 
predators (y = lions) by the number of prey (x = zebras) and by 
the predator’s ability to reproduce. The model becomes:

where C2 is the predator’s growth rate or ability to produce offspring 
from food. These presumptions lead to the representation of the 
population change over time in a set of two ordinary differential 
equations, like these:

The Lotka-Volterra model (Predatory-Prey) system is the name 
given to this set of equations.
The context in which a model is used and the issues it attempts 
to solve determine its usefulness. Proofs of theorems are one 
example of how mathematics has the advantage of certainty. 
Mathematicians will find this very useful as it reduces the amount 
of time they have to spend debating the facts. Everyone has an 
obligation to accept a mathematical claim once it has been proven. 
Nevertheless, this certainty is exclusive to mathematical assertions; 
mathematical modelling is not covered by it. Proven results are 
true—but only for the model. Mathematical proof can be used to 
validate results about a model. In so far as the model’s behavior 
resembles that of the real world, conclusions derived from it are 
valid for that context [16].

Theoretical Framework
The application of Lotka-Volterra formulae in the educational 
setting will help students if they follow the pedagogical 
mathematical modelling process framework represented in Table 
1 consisting of a number of discrete moves that a learner might 
follow to realize a meaningful solution to a practical problem.

Table 1: Discrete Levels in Pedagogical Mathematical 
Modelling Process Framework [17].
Categories of 
Pedagogical Activity

Description

Reading (1) Understanding and unpacking the 
information.

Modelling (2) Changing the task’s context from the 
real world to the mathematical model 
(Mathematisation)

Estimating (3) Making meaning of the problem’s 
quantitative estimations in the context.

Calculating (4) Calculating the missing data on the drawn 
diagram/or given models using simple 
mathematical ideas.

Reflecting (5) Identifying mathematics concepts, facts, 
formulas and theorists that are relevant to 
the task solution.

Validating (6) Interpreting, verifying and validating the 
results, calculations, and models in a real-
world setting.

Writing (7) Providing a succinct explanation of a 
report’s findings and how they relate to the 
original task and the methods that led to the 
task’s solution.

This pedagogical mathematical framework encompasses the 
broad phases of modelling cycle. It does not provide a sufficient 
framework for thorough assessments of the cognitive processes of 
learners during modelling process [18]. The Pedagogical modelling 
framework’s ability to analyse the mathematical thinking skills 
of learners participating in a modelling task is limited [19]. 
Borromeo-Ferri used the term “mathematical thinking skills,” 
which refers to how individual learners use their mathematical 
abilities to solve the modelling challenge in ways that are unique 
to them. Table 1 lists the Pedagogical Mathematical Modelling 
Process framework categories that will be used in this study 
to assess the mathematical modelling competencies of grade 
12 learners on predator-prey problems. Reading, modelling, 
estimating, calculating, reflecting, validating, and writing are 
the seven categories provided in the order in which they are 
operationalised. This framework helps to assess the mathematical 
modelling moves of grade 12 learners in modelling as they apply 
rules with good communication (Dialogue) to showcase their 
ideas from their local knowledge whilst using critical reflective 
thinking. They will finally value their findings and respect the 
need for mathematical ethnomodelling in their curriculum. The 
development of research related to ethnomodelling has brought 
a positive new colour to mathematics education [20].

Research Design and Methodology
This research is a qualitative document analysis design. Grade 
12 learners were conveniently selected for a task-based activity 
on their FET final examination paper on module 3: Finance and 
Modelling in South Africa. 

In this study, we articulate aspects from the presented mathematical 
modelling framework and data obtained from an empirical study. 
To this end, we point out the contributions grade 12 learners 
engagement with the modelling problem or process of Lotka-
Volterra model and shed some light on the issue of focus:

What level of mathematical modelling competency do grade 
12 learners demonstrate when solving Lotka-Volterra model 
problems?

To address the research question adequately, this study adopted 
a qualitative approach located within the interpretivist paradigm. 
This qualitative approach allows researchers through fieldnotes 
and written responses to items to observe, interpret, or make sense 
of learners’ engagement or responses toward phenomena in a 
given natural setting like a typical mathematical classroom. In this 
study, the phenomena of solving a problem using the modelling 
approach have been explored. Using the interpretive paradigm, 
one could attempt to describe, analyse and interpret features of 
the phenomena preserving its complexity and communicating the 
learners’ actions [21]. 

The interpretivist approach is suitable for qualitative empirical 
study since it enables one to analyse and make sense of learners’ 
process of working solutions, written and verbal actions in great 
depth through the lens of a selected analytical framework [21]. 
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Creswell asserts that content/document analysis requires the data to 
be examined and interpreted to elicit meaning, gain understanding 
and develop empirical knowledge. Leedy and Omrad describe 
qualitative analysis as the process of working with collected data 
through the lens of an analytical framework and entails organizing 
the data into manageable units that could help in synthesizing 
patterns that will enable one to discover what is important that 
could be shared with academic community [22]. Thus, qualitative 
data analysis requires some creativity and innovation on the part of 
the researcher to enable the development of logical and meaningful 
categories of data which could be interpreted to produce results not 
only assist in answering the research question(s) but also that it can 
be communicated meaningful ways to other interested persons [2].
 
Research Item
The problem was chosen based on the technical level of 
mathematics required to solve the problem and the model by 
the Grade 12 final examination at their Further Education and 
Training of an examining body in South Africa. Item 5.1 was on 
module 3 in addition to other modules which were given to them 
to answer. These particular tasks were on mathematical modelling 
focusing on the application of proofs in modelling with predator-
prey. The problem was already modelled using Lotka-Volterra 
recursive formulae. Learners are to explain an important term in 
the two models. They are to also show a proof of a given relation 
in the model. A phase plot of the predator-prey model was given 
to determine the increase in parameters of the predator and prey 
(see Appendix 1 and 2)

Task 5: Suggested Solution
 a) The term bZn Ln represents the reduction in the Zebra population 
caused by attacks by Lions.
 b) For equilibrium of Lions	

For equilibrium of Zebra

                                                             substituting from 

                  equation (1), we get,

Task 4: Suggested Solution

2.1 a) A on phase plot		  b) B on phase plot
2.2 a) C on phase plot		  b) D on phase plot
2.3 Pairs of Axes

	 Accuracy (passing through equilibrium point).
	 Accuracy (passing through max/min values of prey).
	 Accuracy (passing through max/min values of predator) 
(See Appendix 2)

Analytical Framework used to indicate Moving Levels of 
modelling competency. 
By considering the abilities and skills that characterize each of the 
moves in the modelling process, the following analytical model 
which was proposed by Ludiwug and Xu has been adapted and 
configured for this study [23].

•	 Level 0: the student has not understood the situation and is 
not able to model the formular or write anything meaningful 
about the task.

•	 Level 1: the student only understands the given real situation, 
but is not able to structure and simplify the models or cannot 
find connections to any mathematical ideas.

•	 Level 2: after investigating the given real situation, the student 
finds a real model and changes or simplifies the model, but 
does not know how to transfer this to a mathematical model 
to suit the real model. The mathematization is partially or 
completely flawed.

•	 Level 3: the student is able to find not only the real model, 
but also translate it into a proper mathematical problem, but 
cannot work with it clearly in the mathematical world.

•	 Level 4: the student is able to pick up a mathematical 
model from the given model, and work with this model 
mathematically to produce mathematical results.

•	 Level 5: the student is able to reflect well on the mathematical 
model from the real situation, work with appropriate 
mathematical model concepts, and produce and interpret 
mathematical results in terms of parameters of the given 
model from which the task emerged.

•	 Level 6: the student is able to experience the mathematical 
modelling process and validate the solution of the mathematical 
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task in relation to the given model.
•	 Level 7: student is able to provide a succinct explanation 

of mathematical concepts and models used to give a better 
interpretation of the mathematical results.

Results and Discussion
Most of the learners’ responses were found to belong to levels 
0, 1, 2, or 5. The results and discussions will focus on all levels 
based on each learner’s responses.

Level 0 (Task 5)
Three learners did not write anything concrete or model any related 
formulae as illustrated by 2 such responses in Figure 1 and Figure 
2. They could not read to understand or unpark any meaningful 
mathematical ideas to tackle the task. The second learner on 
Figure 2 seemed not to have fully understood or comprehended 
the given information fully, as to how to substitute the model 
with the necessary variables before simplifying but instead used 
numbers with variables to simplify, this is a complete deviation 
from the problem.

Figure 1: Learner 1 Response         Figure 2: Learner 2 Response 

Level 1(Task 5)

Figure 3: Learner 3 Response

The analysis of learner responses showed that three learners were 
placed in the Level 1 category. The learners only understand the 
given real situation but are not able to structure and simplify the 
models or cannot find connections to any mathematical ideas. 
They could only give the meaning of the term bZn Ln represents 
the reduction in the Zebra population caused by attacks by Lions.

Level 2 (Task 5)

Figure 4: Learner 4 Response

Analysis of learners’ responses indicated only two learners were 
placed in the Level 2 category. As evident in Figure 4, showed 
learner understood the problem by investigating the given real 
situation, the learner finds a real model and changes or simplifies 
the model, but does not know how to transfer this to a mathematical 
model to suit the real model. The mathematization is completely 
flawed. The learner proceeded by substituting values into the 
model that they could not structure and simplify, at that point no 
meaning was made in the modelling process.

Level 5 (Task 5)

Figure 5: Learner 6 Response

The analysis showed that eight (8) learners were placed in Level 
5 category. These learners demonstrated competence in executing 
all Levels in the modelling process relatively accurately and with 
precision. Figure 5 illustrates the response of one such learner. The 
learner was able to model the Zebra equilibrium whilst structuring 
and simplifying the variables correctly to produce the Zebra model 
and the same was done on the Lion model. The learner is able 
to provide a succinct explanation of mathematical concepts and 
models used to give a better interpretation of the mathematical 
results. These learners demonstrate conceptual understanding of 
the real model of the predator-prey Lotka-Volterra model as they 

build a relationship of the Zebra as

and used it to determine the carrying capacity, K = 2000. This level 
indicated learners succeded in translating quantities in the problem 
into mathematical entities and relating the mathematical entities 
following the information in the problem and this agrees with [2].
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Level 0 (Task 4)
In this part of the discussion, we present a Task 4 phase plot 
depicting a predator-prey relationship between two species 
according to the Lotka-Volterra model. The results are indicated 
on the phase plot (See Task 4 on Appendix 2) with details of each 
sub-questions as shown in Figure 6 and others as illustrated below. 

Figure 6: Response of Leaner 1

The analysis in Figure 6 was demonstrated by only one learner 
who could not understand the problem, the learner could not 
fully unpark the information and apply any meaningful ideas to 
the phase plot (Level 1). Only four learners could apply Level 2 
in modelling the solutions on the phase plot.

Level 2 (Task 4)

Figure 7: Response of Learner 2

The analysis in Figure 7 showed that four learners used this Level 
2 category to address the problem. A real model is found by 
the learner, who modifies or simplifies it but cannot translate 
it into the exact position where it fits the real model. Partially 
mathematization exists in conceptualizing the relationships 
between the predator-prey behaviours in the phase plot.

Level 4 (Task 4)

Figure 8: Response of Learner 3

Analysis in Figure 8 indicated only two learners-related results. 
From the provided model, the learner was able to apply and use it 
to formulate mathematical relationships between the two species 
and come up with solutions on the phase plot, the learner was also 
able to use dotted lines but missed given some exact locations as 
to whether there was a decrease or increase of any of the species 
relationship in respect to their population.

Level 5 (Task 4)

Figure 9: Response of Learner 4

Figure 10: Response of learner 6

The analysis in Figure 9 and Figure 10 showed that eight (8) 
learnerss demonstrated very good competency in applying their 
conceptual skills in modelling the Lotka-Volterra predator-prey 
model. They were able to invoke their reflective and critical 
thinking skills and applied appropriate and relevant mathematical 
ideas and concepts to locate the exact points of the phase plot of 
the given model. In Figure 9, the learner demonstrated conceptual 
knowledge using the dotted lines to produce the quadrants to 
make their locations excellent, whilst, in Figure 10, the learner 
failed to locate point D correctly but rather provided a succinct 
explanation of mathematical concepts and models used to give a 
better interpretation of the model relationships results.

Conclusion and Implications
Learners could stretch their thinking and make the right decisions 
when given the chance to apply the modeling approach to solve 
a real-world problem involving Lotka-Volterra formulas or 
models. This allows them to produce plausible solutions that 
can be understood in the context of the original task. Learner 
progression through the various levels of the modeling framework 
is conceivable, as demonstrated by the responses from learners 4 
and 6, who are operating at Level 5. Deconstructing the original 
model and adding the required parameters or suitable variables 
to the Zebra and Lion as ZE and LE, respectively, showed that 
these learners could read and unpark relevant information. 
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To obtain mathematical results, these aided in organizing and 
streamlining the formulae. Using the appropriate variables to 
create relationships and idealizing the model to enable the right 
mathematical representation, learner 4 was able to solve the 
problem successfully. Using the concept of mathematization 
to simplify the two relations involving the Zebra and Lion 
and demonstrate the Lion’s carrying capacity of the variable 
k, as demonstrated in LE=a/b(1-C/(f.b.K)), learner 6 was able 
to conceptually understand the Lotka-Volterra model. Invoking 
pertinent mathematical modeling expertise and strategies to solve 
the prey-predator problem was made possible by learner 6’s ability 
to develop or prove the Lotka-Volterra formula. By providing 
distinct dotted lines on the model to the parameters of the actual 
problem, learner 4 was able to effectively interpret the solution. 
Regarding learners operating at Level 0, it is suggested that an 
individual’s inability to comprehend and read a problem hinders 
them from creating a sufficient representation of the scenario, 
which could aid in providing structure and simplification before 
the mathematization process commences.

However, learners operating at Levels 1 and 2 suggest that even 
if a person could simplify and structure the problem, a lack of 
appropriate mathematical knowledge and techniques may prevent 
them from proceeding to the process of mathematization and 
mathematical working. Moreover, as demonstrated by learner 
4 (see Figure 4), students may be prevented from reaching a 
meaningful solution even though they are aware of a strategy that 
could be applied to a task if the mathematical model is inadequate 
or if their understanding of mathematics is flawed.

In conclusion, it is our responsibility as teachers and teacher 
educators to make sure that reading and unparking relevant task 
information are regular classroom activities if we want our students 
to be competent and successful at solving real models involving 
Lotka-Volterra models using modeling strategy. Furthermore, 
we need to create more open-ended tasks that allow learners to 
choose and select appropriate mathematical models, strategies, and 
techniques to complete a task, as well as Lotka-Volterra formulae 
involving predator-prey models [24].

Appendix 1: Task 5
Problem 5
In a certain area of the African Savanna, Lions prey mainly on 
the Zebra population. Since a ban on poaching is strictly applied, 
the Lions have no predators themselves. The Lion and Zebra 
populations can be modelled effectively using the Lotka-Volterra 
recursive formulae:	

The Lions and Zebras have now reached stable populations with 
approximately 1000 Zebras being hunted by eight Lions. Records 

suggest that a Lion encountering a Zebra result in a kill occurring 
in 5% of the cases. 

The intrinsic growth rate of the Zebra population is known to be 
0,8 (80%) per annum.
a) Explain the meaning of the term bZn Ln 
b) If the stable populations of Lions and Zebras are given by LE  
and ZE respectively,

Prove that:

c) Hence or otherwise, determine the carrying capacity K.

Appendix 2: Task 4
Problem 4

The letter P and the arrow indicate where on the axes to read off 
the initial population of the prey. Do the following in a similar 
manner:
a) Indicate with arrows and the letter A, where on the axes to read 
off the equilibrium population of each species.
b) Indicate with an arrow and the letter B, where on the axis to 
read off the maximum population of each species.
The letter Q and the encircled region indicate where on the phase 
plot a decreasing prey population and an increasing predator 
population occurs for the second time. Do the following in a 
similar manner:
a) Indicate with an encircled region and the letter C, where on 
the phase plot the predator population is decreasing most rapidly 
for the first time.
b) Indicate with an encircled region and the letter D, where on 
the phase plot the change in the population is the greatest from 
one time period to the next.

Use dotted lines and draw in the axes that divide the phase plot 
into the four quadrants that indicate the different ways in which 
the population increases or decreases.

References
1.	 Mosimege M (2012) Mathematical connections and 

contexts. Proceedings of the ISTE International Conference: 
Mathematics, Science and Technology Education 22-28.

2.	 Govender R, Machingura D (2023) Ascertaining Grade 10 
learners’ levels of mathematical modelling competency 
through solving simultaneous equations word problems. 
Pythagoras 44: 1-18. 



Citation: Rajendran Govender, Hamidu Ibrahim Bukari (2024) Analysis of Mathematical Ethnomodelling Competency Levels of Grade 12 Learners’ on Lotka-Volterra 
Model Predator-Prey Problem. Journal of Physical Mathematics & its Applications. SRC/JPMA-136. DOI: doi.org/10.47363/JPMA/2024(2)119

J Phy Math & its Appli, 2024              Volume 2(4): 8-8

Copyright: ©2024 Rajendran Govender. This is an open-access article 
distributed under the terms of the Creative Commons Attribution License, 
which permits unrestricted use, distribution, and reproduction in any medium, 
provided the original author and source are credited.

3.	 Durandt R, Blum W, Lindl A (2021) Fostering mathematical 
modelling competency of South African engineering students: 
Which influence does the teaching design have?. Educational 
Studies in Mathematics 109: 361-381. 

4.	 Kolobe L, Mihai M (2023) Strategies to support progressed 
South African Grade 12 Mathematics learners. Perspectives 
in Education 41: 108-127.

5.	 Department of Basic Education (2020) Curriculum Assessment 
Policy statement. Government Printers: Pretoria https://
wcedeportal.co.za/curriculum-assessment-policystatements.

6.	 Rosa M, Orey DC (2013) Ethnomodelling as a methodology 
for ethnomathematics. Teaching Mathematical Modelling: 
Connecting to Research and Practice 77-88.

7.	 Alghar MZ, Radjak DS (2024) Systematic literature review: 
Implementation of ethnomodelling in mathematics learning. 
Union: Jurnal IImiah Pendidikan Matematika 12: 67-81. 

8.	 Orey DC (2017) The critical-reflective dimension of 
ethnomodelling. Ethnomathematics and its Diverse 
Approaches for Mathematics Education 329-354.

9.	 Cortes DP de O, Orey DC (2020) Connecting ethnomathematics 
and ethnomodelling: a mixed method study to understand the 
dialogic approach of ethnomodelling. Revemop 2: 1-25. 

10.	 Rosa M, Orey DC (2021) Ethnomodelling as the translation 
of diverse cultural mathematical practices. Handbook of the 
Mathematics of Arts and Sciences 1-29

11.	 Orey DC, Rosa M (2022) A pedagogical action of 
ethnomodelling for the implementation of the law 11.645/08. 
Re Di PE. Journal of Dialogues and Perspectives in Education 
4: 192-207.

12.	 Kunwar LB (2019) Analyzing Predator-Prey Model. 
Mathematics Education Forum Chitwan 4: 79-87.

13.	 Anisiu MC (2014) Lotka, Volterra and their model. Didactica 
Math 32: 9-17.

14.	 Sagaya Raj MR, Maria Selvam GA, Janagaraj R (2013) 
Stability in a discrete prey-predator model.

15.	 Malthus T R (1798) An essay on the Principle of Population. 
London: Reeves and Turner 1st edition http://www.esp.org/
books/malthus/population/malthus.pdf.

16.	 Ledder G, Ledder G (2013) Mathematical modeling. 
Mathematics for the Life Sciences: Calculus, Modeling, 
Probability, and Dynamical Systems 83-143.

17.	 Bukari HI (2024) An investigation of teacher trainees’ 
competencies in mathematical modelling processes and their 
reflective thinking ability on tasks. PhD thesis Submitted to the 
University of the Western Cape, South Africa (unpublished).

18.	 18Albarracín L, Ärlebäck J, Civil E, Gorgorió N (2019) 
Extending modelling activity diagrams as a tool to characterise 
mathematical modelling processes. Mathematics Enthusiast 
16: 211-230. 

19.	 Borromeo-Ferri R (2010) On the influence of mathematical 
thinking styles on learners’ modeling behavior. Journal für 
Mathematik-Didaktik 31: 99-118. 

20.	 Hernandez Martinez P, Vos P (2017) “Why do I have to learn 
this?” A case study on students’ experiences of the relevance 
of mathematical modelling activities. ZDM - Mathematics 
Education 50: 245-257.

21.	 Creswell JW (2014) Research Design: Qualitative, 
Quantitative, and Mixed Methods Approaches. (4th Ed) 
Thousand Oaks, CA: Sage https://search.worldcat.org/
title/815758208.

22.	 Leedy PD, Ormod JL (2015) Practical Research: Planning and 
Design. (5th ed.), England: Pearson Education Limited https://
pce-fet.com/common/library/books/51/2590_%5BPaul_D._
Leedy,_Jeanne_Ellis_Ormrod%5D_Practical_Res(b-ok.org).
pdf.

23.	 Ludwig M, Xu B (2010) A comparative study of modelling 
competencies among Chinese and German students. Journal 
for Didactics of Mathematics 31: 77-97.

24.	 Alghar MZ, Jamauddin (2024) Ethnomodelling: Fractal 
geometry on the door ornament of the sumenep palace using 
the lindenmayer system. Euclid 11: 1-16. 


